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1. INTRODUCTION
The role of the teacher has
changed in recent years. From a
provider of knowledge in the target
area and of language standards, he/she
has turned into a facilitator-mediatorenabler of knowledge acquisition and
a creator of opportunities for students
to develop into good users of the
target language.
My thesis is that while for any
student life-long learning is a must,
stipulated in the national education
laws of most countries, be it done
through attendance of successive and
gradual training forms, self-study as
follow-up of the organized course,
or as autonomous learning – the
student being trained by the teacher
to know how and what to learn, the
latter, in his/her turn, is being faced
with another must, in the sense that
he/she also adopts a particular type
of life-long learning strategies using
the students as a resource for day-inday-out learning. Far be it from me to
minimize the importance of teacher
training and development done in
the traditional manner. My point is

that the students are reservoirs and
enablers of knowledge acquisition
(either methodologywise, military
languagewise or else) for their
teachers.
2. DESCRIPTION OF THE
GROUP
Name of the course: Information
and Public Relations postgraduate
course, organized by the Department
for Joint Operations, and for Strategic
and Security Studies.
6WXGHQWSUR¿OH+LJKHUHGXFDWLRQ
graduates belonging to the national
defense system, i.e., the Ministry of
National Defense, the Ministry of
Administration and the Interior.
Number of students: 8 (eight),
RXWRIZKLFKIHPDOHRI¿FHUVDQG
PDOHRI¿FHUV UDQNLQJ IURP MXQLRU
lieutenant to colonel.
Level of linguistic competence:
mixed abilities, ranging from B1 to
C1.
The activity I used and which I
intend to refer to in the present paper
involves integrated skills: reading,
speaking, listening and, to a little

H[WHQWZULWLQJ,WLVRIWKHFDVHVWXG\
W\SH KLJKO\ DSSUHFLDWHG E\ VWXGHQWV
LQ JHQHUDO QR PDWWHU WKH FRXUVH
WKH\DUHWDNLQJEHFDXVHLWUHODWHVWR
negotiating in a foreign language,
supporting opinion and joint decision
PDNLQJ 7KH DFWLYLW\ SUHVXPDEO\
ZHOO NQRZQ E\ WHDFKHUV RI (QJOLVK
GHOLYHULQJ XSSHU LQWHUPHGLDWH DQG
DGYDQFHG FRXUVHV LV FDOOHG µµ:KR
*HWVWKH+HDUW"´
:KDWZDVP\UROHDVDWHDFKHULQ
WKHRSHQLQJSKDVH"7RDQQRXQFHWKH
UROHWKHVWXGHQWVZLOOWDNHGXULQJWKLV
DFWLYLW\WKHVHWWLQJDQGWKHLUWDVNDV
follows: “You are the members of the
heart transplant team at the University
Hospital. At the moment, you have
seven patients who desperately need
a transplant if they are to have any
chance of living. All seven patients
DUH FODVVL¿HG DV µFULWLFDOO\ LOO¶ DQG
could die at any time.
You have just received the news
that the heart of a 16-year old boy
has become available. Consequent
to a car accident, he is brain-dead.
Speed is extremely important in your
decision as to which of the following
patients is to receive the heart. Not
only might one of the patients die, but
WKH GRQRU¶V KHDUW ZLOO DOVR EHJLQ WR
deteriorate´
7KH KDQGRXW WKH VWXGHQWV WKHQ
receive contains a list of 7 (seven)
SRWHQWLDO UHFHLYHUV RI WKH KHDUW SOXV
DQH[WUDWKRSWLRQ LHNone of the
above, save the heart for someone
else).
8QGHU HDFK EULHI GHVFULSWLRQ
WKHUHDUHIRXUOLQHVWREH¿OOHGLQDIWHU
LQGLYLGXDO IDPLOLDUL]DWLRQ ZLWK HDFK
PHGLFDO¿OHDVIROORZV
1. 5HDVRQV IRU UHFRPPHQGLQJ WKH
SDWLHQWWRUHFHLYHWKHKHDUW
2. 5HDVRQV DJDLQVW UHFRPPHQGLQJ
WKHSDWLHQWWRUHFHLYHWKHKHDUW

3. Individual
ranking,
eventually.
4. Group ranking.

and,

3. SUMMARY OF THE
DESCRIPTION OF POTENTIAL
RECEIVERS
A pattern is followed in order to
GHVFULEHEULHÀ\HDFKFDVHFRQVLVWLQJ
LQ WKH SDWHQW¶V QDPH VH[ DJH
PDULWDO VWDWXV QXPEHU RI FKLOGUHQ
LI DSSOLFDEOH  HGXFDWLRQ FXUUHQW
RFFXSDWLRQ SHUVRQDO SURIHVVLRQDO
DFKLHYHPHQWV PHGLFDO HYDOXDWLRQ
FRQGXFLYH WR WKH DVVHVVPHQW RI
survivability.
/DVW EXW QRW OHDVW QR PHGLFDO
H[SHULHQFHRUNQRZOHGJHLVUHTXLUHG
IURP WKH SDUWLFLSDQWV 2Q WKH
contrary, being as objective and
XQHPRWLRQDOO\LQYROYHGLQWKHFDVHLV
KLJKO\SUHIHUDEOH
4. THE ACTIVITY
‘‘WHO GETS THE HEART?”
7KH DFWLYLW\ LV FRPSOH[ LQVRIDU
as it integrates all four skills, involves
UHDGLQJ WKH PDWHULDO VFHQDULR 
WDNLQJQRWHVOLVWHQLQJWRHDFKRWKHU
H[SUHVVLQJ RSLQLRQ DQG GLVFXVVLQJ
debating on an abstract topic. All
WKH VWXGHQWV KDG WKH RSSRUWXQLW\ WR
ZRUN FORVHO\ WRJHWKHU GXULQJ WKH 
PLQXWHVWKHDFWLYLW\WRRNWRXQIROG
2Q WKH ZKROH WKH JRDOV RI WKH
activity were of two kinds:
1. Language-related:
7RGHYHORSWKHVWXGHQWV¶VXE
VNLOO RI XQGHUVWDQGLQJ VSRNHQ DQG
RU ZULWWHQ PDWHULDOV RQ DEVWUDFW RU
FRPSOH[WRSLFV

x careful listening to each
participant,
x DVNLQJIRUFODUL¿FDWLRQ
x contradicting,
x MXVWLI\LQJ
x negotiating,
x compromising if necessary
x reaching consensus.
The students felt it necessary to
design together a set of criteria in
RUGHUWRKHOSWKHPPDNHDQREMHFWLYH
FKRLFHWRMXGJHZLWKWKHPLQGDQGQRW
with the heart, as the scenario might
lend itself to emotional involvement
2. Intercultural education- with one potential receiver of the
related (keeping in mind that the heart or the other.
The criteria created and set by
scenario is based on a US setting,
¿FWLWLRXV FKDUDFWHUV RI WKH 1RUWK VWXGHQWVLQRUGHUWRPDNHDQREMHFWLYH
American environment against which choice were as follows:
x Age
the Romanian-bound culture will be
x Family
used in order to solve the task):
x +HDOWKHYDOXDWLRQ
2.1. To develop the students’
x Value for society
capacity of adequately interpreting
x ,VWKHLQYHVWPHQWZRUWKZKLOH"
cultural
resemblances
and
The group discussion which
differences and mediating cultural
followed
observed the set of rules
misunderstandings;
2.2. To increase their effectiveness which are always taught by teachers
in working as a group by developing and internalized by students for this
interpersonal skills, sharing beliefs NLQG RI DFWLYLW\ 7KH ¿QDO GHFLVLRQ
and experience, becoming thus more was that reached by the group and
which in only one case out of the
ÀH[LEOH
Step 1 was based on individual 8 participants coincided with the
reading, followed by the individual original individual choice.
Finally, the students went back to
choice. The students had 20 minutes
their
original individual stand. They
to read the information and to make
an individual choice, according to were asked to think back on their
KLVKHUSHUVRQDOUHDVRQVREMHFWLYHRU work as a team and discuss what they
found useful, challenging, interesting
not.
Step 2 involved the following in working together. After this stage,
,FDUULHGRXWDGHEULH¿QJRIKRZWKH
sub-skills:
x sustaining opinion related to the group had functioned. The questions
asked depended upon the learning
individual choice,
1.2. To develop the students’
sub-skill of delivering a speech or
presentation on a complex topic,
integrating pertinent examples,
VHFRQGDU\ DUJXPHQWV DQG VSHFL¿F
points so that to reach an adequate
conclusion;
1.3. To develop the students’
capacity of leading and taking part in
a discussion using various language
functions in order to hypothesise,
support opinion, agree and disagree,
etc. so as to reach an agreement and
build consensus.

I wanted the students to achieve
from the exercise, by encouraging
UHÀHFWLRQ RQ WKHLU H[SHULHQFH 6RPH
examples of questions I submitted to
their attention are given below:
x +RZ GLG \RX UHDFK WKH MRLQW
GHFLVLRQ"
x What role do you think each
PHPEHUDGRSWHG"
x Did you listen to each other
during the supporting opinion
SKDVH"
x To what extent do you consider
that the preliminary individual
SURSRVDO UHVHPEOHV WKH ¿QDO
SURSRVDO"
x +RZGLG\RXPDQDJHWRFRPHWR
a common decision although in
the beginning you had different
ideas with respect to the person
ZKRZLOOJHWWKHKHDUW"
x What did you learn about the
IXQFWLRQVRIDJURXS"
x What would you do next time in
RUGHUWRLPSURYHMRLQWGHFLVLRQ
PDNLQJ"
x What made your group work and
\RXUJURXSDVVXFKVXFFHVVIXO"
4.1. REMARKS
The answers the students
produced were more or less the same
for all participants who, by stating
them for the whole class, became the
more so aware of what makes a group
successful. The key issues pointed
out were:
x They felt close to each other and
responsible for each other and
for the accomplishment of their
tasks;
x They built a supportive, positive
atmosphere;

x As everyone was willing to listen
to, and learn from, the others,
communication was open;
x Group
members
could
compromise and make decisions
together despite their initial
differences of choice;
x They also could learn about each
other’s assumptions and beliefs
(most of which were culturally
induced);
x As members understood, trusted,
and accepted each other, there
was cooperation;
x Possible differences of opinion
were confronted openly and
contradictions were settled
constructively;
x There was a sense of fun.
When introducing the case
study type of activity in the course
syllabus, the expected outcome
ZDV WR RSHUDWH DGMXVWPHQWV RQ WKH
teaching material in order to make it
meet the students’ real needs, namely
WR VHUYH WKHLU ODQJXDJH REMHFWLYHV
to facilitate their communicative
and social development as well as
to increase their motivation. From
my teaching experience, I can state
beyond any doubt that in any group
there is a range of interests for the
different members, so that, for a
teacher, it is almost impossible
to predict what kind of activity
will arouse the students’ intrinsic
motivation. Anyway, due to the fact
that in the group under discussion the
course members came from the same
professional background, namely
public relations, the case could – even
VOLJKWO\PRGL¿HGLIQHHGEH±LQVSLUH
maximum involvement.

In the student evaluation stage,
each participant received an evaluation
sheet followed by a discussion. Some
important observations could be
made afterwards, as follows detailed
below.
The case under discussion
was highly appreciated by all 8
participants because it mainly
involved productive skills and
creative use of the language, although
60 % considered there was a balance
of utilizing receptive (reading and
listening to the participants’ opinion)
and productive (speaking) skills;
The negotiation phase was by
far the most attractive and popular
task, because the course topic, as
stated in the Description of the
group chapter, was Information
and Public Relations postgraduate
course in which negotiating skills in
Romanian were focused on; The case
under discussion was considered by
HYHU\ERG\ GLI¿FXOW WR VROYH LQ WKH
sense that the participants’ emotional
involvement could not be avoided;
The case study is not a transmitter
of knowledge method per se,
but rather a way of developing/
reinforcing certain skills and
sub-skills
(supporting
opinion,
FRQWUDGLFWLQJ
DQG
MXVWLI\LQJ
negotiating, compromising, building
group consensus, team work and
MRLQWGHFLVLRQPDNLQJ 
4.2. LESSONS LEARNED
The lessons I learned from
this particular group performing
the activity under discussion are
presented below.
From the development of this
activity and the discussions which
followed, new observations and
suggestions emerged. This taught
me, once again, that each group

is particular and the teacher’s
expectations of a certain outcome
for the same activity should never be
determined a priori.
There are, nevertheless, some
overall conclusions to be highlighted
in point of methodology as a result
of using this particular activity in a
range of groups made up of students
coming from different institutions.
The teacher’s role in ‘Who Gets
WKH+HDUW"¶±DVLQDQ\RWKHUVLPLODU
VFHQDULR EDVHG RQ MRLQW GHFLVLRQ
making – is necessarily based on
fostering ongoing interaction between
individuals and/or teams or the whole
group. The teacher should by no
means interrupt or take over control,
even if at some moments we might
feel that some important aspects or
points have not been touched upon.
,W LV WKH JURXS ZKR PDNHV WKH ¿QDO
decision. With every group, the
winner of the heart is different. Who
gets the heart becomes less important:
the decision making process is thus
more important than the outcome.
What I always tell my students
(the Information and Public Relations
postgraduate
course
students
included), from the very beginning
of the activity, is that there is not one
right solution: the process they follow
is right or proves wrong, in case
WKHUH LV QR FRQVHQVXV +RZ PDQ\
times have we, teachers, not made
FRQVFLRXVHIIRUWQRWWREHMXGJPHQWDO
DERXWVWXGHQWV¶UHPDUNVRULGHDV"
Let me refer now to the use of
language during the activity: my idea
is now to adopt a relaxed attitude as
to it, insofar as group dynamics is
focused on and what we want to get,
in the end, is a sense of achievement
and ownership, as well as a sense
of responsibility, on behalf of the
students, of the success of the overall
activity.

Of great importance is the choice [2] Király, Judit, Bereczki, Enikö and
Nagy, Eva. Motivation in the
of the topic, which should be tailored to
the group’s professional background
ESP Classroom. In: ESP Special
as much as possible. On this occasion,
Issue. Perspectives. Spring
it is worth mentioning that one student
2000. (The British Council).
shared his professional experience [3] Kraft, Luiza. Analiza unor
by enumerating the usual criteria
SRVLELOH VWUDWHJLL PRWLYDĠLRQDOH
commonly used in Romania by the
folosite în cadrul orelor de
transplant boards, but these criteria
OLPED HQJOH]ă vQ FRQIRUPLWDWH
were not imposed on the group and,
FX FHULQĠHOH OLQJYLVWLFH DOH
moreover, the students considered
secolului al XXI-lea. A X-a
they did not sound satisfying for their
VHVLXQHGHFRPXQLFăULúWLLQĠL¿FH
approach to the topic (insofar as the
FX SDUWLFLSDUH LQWHUQDĠLRQDOă
criteria were unanimously considered
Ä/HDGHUVKLS úL PDQDJHPHQW OD
too schematized and based on bare
orizonturile secolului al XXIVFLHQWL¿F VRFLDO DQG VRFLRORJLFDO
lea”  QRLHPEULH 
data). The idea is to identify and
$FDGHPLD )RUĠHORU 7HUHVWUH
provide diverse and challenging input
Ä1LFRODH%ăOFHVFX´vQFRODERUDUH
along with complex topics for groups
cu
Universitatea
„Lucian
with similar professional background,
%ODJD´ 9ROXPXO ; 6HFĠLXQHD
experience and interests.
/LPELVWUăLQH0HWRGLFDSUHGăULL
Of equal importance is that such
limbii engleze. Sibiu, Editura
activities based on case studies require
$FDGHPLHL )RUĠHORU 7HUHVWUH
an appropriate level of linguistic
 SS  ,6%1 
competence. If this requirement is
7809-29-7.
PHWVWXGHQWVFRQIHVVWKH\¿QGLWYHU\
[4]
Kraft, Luiza. Aspecte ale
stimulating to deal with this type of
GH]YROWăULLPRWLYDĠLHLFXUVDQĠLORU
activity.
PLOLWDUL SHQWUX vQVXúLUHD úL
DSURIXQGDUHD
FXQRúWLQĠHORU
5. CONCLUSION
GH OLPED HQJOH]ă R DERUGDUH
integratoare a folosirii unor
The
behavioral
and
materiale adecvate în procesul
communication aspects of case
GH vQYăĠăPkQW. A XXXV-a
studies should be given extra emphasis
VHVLXQHGHFRPXQLFăULúWLLQĠL¿FH
as the individual students’ self09 februarie 2004, Universitatea
awareness of their communication
1DĠLRQDOăGH$SăUDUHúL&ROHJLXO
strategies could be raised as a
consequence of using them, which,
GH 5ă]ERL VHFĠLXQHD Teoria
in their turn, may lead to systematic
LQVWUXLULL úL HGXFăULL IRUĠHORU.
self-improvement of these skills.
Volumul: Ä&RPXQLFDUHD úL
procesul educativ în armatele
moderne” %XFXUHúWL (GLWXUD
8QLYHUVLWăĠLL 1DĠLRQDOH GH
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